
 

 History Faculty Curriculum Map 

Key 
Stage 

 

Knowledge  
 

 

Skills 
 

When is 
this taught 

in the 
curriculum

? 

 
KS3 
(Yr 7) 

 
Theme: 
Power 

and 
Religion 

in 
Englan
d and 

the 
wider 
world, 
1066-
1700 

Autumn: The 
Norman Conquest 
and Medieval 
England 
 

 The long term 
and short term 
causes of the 
Battle of 
Hastings. 

 The 
consequences 
of the Battle of 
Hastings 

 How William 
kept control 
through 
‘Harrying the 
North’, the 
Feudal System 
and Castles. 

 Life in medieval 
England – crime 
and 
punishment, 
religion, 
medieval towns, 
medicine and 
women. 

 Case study 1: 
Lack of 
compromise 
between Church 
and State: The 
murder of 
Thomas Beckett 

 Case study 2: 
King vs. the 
people:  The 
significance of 
the Magna 
Carta 

 
 

Causation  
 

LAPs MAPs HAPs MASt 

Causation and 
Consequence 
(A02) 
 

Identify 
causes 
(Step 3) 

Identify 
causes and 
categorise 
them into 
short-term 
and long-term 
(Step 4) 
Begin to 
explain why 
something 
happened in 
history. 

Consequences are 
fixed results of 
possible causes.  
They are inevitable 
or the only possible 
outcome (Step 5) 

Use simple 
knowledge of 
the event or 
period to back 
up their causal 
statements 
(Step 6) 

 
 

Evidence 
 

Evidence 
(A03) 
YEAR 7 

Sources are 
used by 
historians to 
find out 
about the 
past (Step 3) 

To 
interrogate 
sources to 
work out 
what 
happened in 
the past (Step 
4) 
Comment on 
the reliability 
of sources 
(Step 4) 
Start to 
visualise how 
historians 
build an 
evidence 
picture (Step 
4) 

Comment on the 
provenance of the 
Sources (NOP) 
(Step 5) 
Can comment on 
what is evidence 
from the past 
through 
interrogation e.g. I 
can suggest that X 
was important 
because of 
evidence Y and Z 
(Step 5) 

Make simple 
interferences 
about the past 
(Step 6) 
Can use a small 
group of sources 
together to make 
simple inferences 
and present this 
as evidence (Step 
6) 
Begin to frame 
their own 
historically valid 
questions about 
sources or identify 
appropriate sets 
of sources. (Step 
6) 

 

Autumn term: 
The Norman 
Conquest and 
Medieval 
England 
 
Conceptual 
focus: 
CAUSATION 
 
 



Spring 1: The 
significance of 
Ancient Baghdad 
 

 What was so 
special about 
Baghdad? – 
exploring 
Baghdad today 
in conflict and 
comparing it to 
Baghdad in the 
ancient world 
(AD700) 

 Life in Baghdad 
through the 
significance of 
the ‘Round 
City’; The 
development of 
learning 
through the 
House of 
Wisdom and 
medicine  

 Case study: 
What does the 
story of 
Cordoba reveal 
about religion? 

 
 
Spring 2: Was the 
Reformation like a 
rollercoaster? 
 

 The European 
Reformation 
through the 
influence of 
Martin Luther 

 Introduction 
into Henry VIII 
and his strong 
Catholicism i.e. 
The Defender of 
the Faith. 

 Reasons why 
Henry broke 
with Rome e.g. 
religious, 
economic, 
political 

 What changes 
did Edward, 
Mary I and 
Elizabeth make 
to the church in 
England? 

 What features 
of Henry’s 
religious 
settlement stay 

Significance 

Significance 
(A02) 

Basic understanding of significance and why a person or event might 
be significant or not. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Change 
and 
continuity 
(A02)  

Identify 
and 
describe 
some 
historical 
changes 
that 
took 
place 
(Step 3) 

Can describe 
some historical 
developments 
and begin to link 
to chronology 
(Step 4) 

Use the language of 
change to talk 
about 
developments and 
how they are 
measured in 
different ways (e.g. 
political, economic, 
pace, extent). (Step 
5) 
 
Understand that 
change often 
happens as a result 
of events or actions 
by individuals, 
rather than being 
the event or 
individual 
themselves. (Step 
5)  
 
Show a basic 
understanding that 
not all changes that 
take place are as 
important as each 
other. (Step 5) 

Recognise that a 
change may be 
important to 
one society or 
group of people 
but has little 
historical 
significance in 
another context. 
(Step 6) 

 

Spring term 1: 
The 
significance of 
Ancient 
Baghdad 
 
Conceptual 
focus: 
SIGNIFICANCE 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Spring 2: Was 
the 
Reformation 
like a 
rollercoaster? 
 
Conceptual 
focus: Change 
and 
Continuity  



the same under 
the Tudor 
monarchs? 

 Case study: 
How far has 
religion 
changed from 
Henry VIII to 
Elizabeth I? 

Summer term: To 
what extent was the 
World turned upside 
down through the 
Stuart Monarchs? 
 

 Why was James 
I called ‘the 
wisest fool in 
Christendom’? 
His background, 
his religious 
views and 
connection to 
Scotland, divine 
right etc. 

 Case study: 
Were the 
Catholics 
framed in the 
Gunpowder 
Plot? 

 Case study: 
Why was there 
a witchcraft 
craze in the 
17th century? 
Causes, 
punishments, 
role of Hopkins 

 Why did Charles 
I rule without 
parliament? 

 Case study: 
Why did 
England execute 
their King in 
1649? 

 How did 
England rule 
without a King 
in the 1650s? 

 Who was 
Charles II and 
what happened 
in the Plague in 
1665 and the 
Great Fire of 
London in 
1666? 

 Why was the 
Glorious 
Revolution so 
significant? 

Causation  
 

LAPs MAPs HAPs MASt 

Causation and 
Consequence 
(A02) 
 

Identify 
causes 
(Step 3) 

Identify 
causes and 
categorise 
them into 
short-term 
and long-term 
(Step 4)  
 
Begin to 
explain why 
something 
happened in 
history. 

Consequences are 
fixed results of 
possible causes.  
They are inevitable 
or the only possible 
outcome (Step 5) 

Use simple 
knowledge of 
the event or 
period to back 
up their causal 
statements 
(Step 6) 

 
Significance 

Significance 
(A02) 

Basic understanding of significance and why a person or event might 
be significant or not. 

 
 
Interpretation 
 

Interpretation 
(A04) 
YEAR 7 

Pick out 
differences 
in historian 
views (Step 
3) 

Give simple 
descriptions of 
two opposing 
interpretations 
(Step 4) 

Begin to 
talk about 
the 
messages 
that it 
might send 
to the 
people 
viewing it. 
(Step 5) 

Select and describe 
the key features of 
a variety of 
interpretations 
(e.g. visual, 
written, spoken) 
and explain the 
reasons for their 
construction (e.g. 
to entertain, to 
inform, to 
persuade). (Step 6) 

 

Summer 
term: To what 
extent was 
the World 
turned upside 
down through 
the Stuart 
Monarchs? 

 
 
Conceptual 
focus: 
Causation and 
significance 

 



 
KS3 
(Yr 8) 

The British Empire 
from 1700-1900 
 

 The rise and fall 
of empires – an 
introduction 

 Case study 1:  
‘Britain’s 
difficulty is 
Ireland’s 
opportunity’.  
The challenges 
Britain faced 
governing 
Ireland from 
1700-1900 

 Case study 2: 
India 

 Case study 3: 
USA 

 Case study 4: 
Australia  

 What are the 
benefits of 
having a slave 
trade? 

 Why did Britain 
take advantage 
of the ‘slavery 
band wagon’ in 
the 1800s? 

 Homework 
project: The 
abolition of 
Slavery 

 Change and 
continuity – the 
loss of Empire 

 
 

Change 
 

 
LAPs MAPs HAPs MASt 

Change 
and 
continuity 
(A02) 
Year 8 

Can describe 
some 
historical 
developments 
and begin to 
link to 
chronology 
(Step 4) 

Use the 
language of 
change to talk 
about 
developments 
and how they 
are measured 
in different 
ways (e.g. 
political, 
economic, 
pace, extent). 
(Step 5) 
Understand 
that change 
often happens 
as a result of 
events or 
actions by 
individuals, 
rather than 
being the 
event or 
individual 
themselves. 
(Step 5) 
Show a basic 
understanding 
that not all 
changes that 
take place are 
as important 
as each other. 
(Step 5) 

Recognise that a 
change may be 
important to one 
society or group 
of people but 
has little 
historical 
significance in 
another context. 
(Step 6) 

Be able to 
communicate 
understanding of 
changes by 
identifying lines 
of development 
rather than just 
individual 
changes (Step 7) 

 
 
 
Evidence: 
 

Evidence 
(A03) 
YEAR 8 

To 
interrogate 
sources to 
work out 
what 
happened in 
the past 
(Step 4) 
Comment on 
the reliability 
of sources 
(Step 4) 
Start to 
visualise how 
historians 
build an 
evidence 
picture (Step 
4) 

Comment on 
the provenance 
of the Sources 
(NOP) (Step 5) 
Can comment 
on what is 
evidence from 
the past 
through 
interrogation 
e.g. I can 
suggest that X 
was important 
because of 
evidence Y and 
Z (Step 5) 

Make simple 
interferences 
about the past 
(Step 6) 
Can use a small 
group of 
sources 
together to 
make simple 
inferences and 
present this as 
evidence (Step 
6) 
Begin to frame 
their own 
historically valid 
questions about 
sources or 
identify 
appropriate sets 
of sources. 
(Step 6) 

Learners can 
make supported 
inferences 
about the past 
by using a 
source and the 
detail contained 
within it. (Step 
7) 
They are able to 
formulate 
questions that 
are loosely 
based on a line 
of enquiry, but 
struggle to 
explain why this 
would be an 
important 
question to 
answer. (Step 7) 

 

September – 
December 
 
The highs and 
lows of the 
British 
Empire.  Did 
Britain need 
one by 1900? 



The cause and 
impact of World 
War One 
 

 Causes of WWI 
through the 
alliance 
systems, 
imperialism, 
nationalism 

 How society 
reacted to the 
assassination of 
Archduke Franz 
Ferdinand 

 How did Britain 
prepare for war 
in 1914? 
Volunteering to 
conscription 
(Britain and the 
Commonwealth
) 

 What was 
fighting like on 
the Western 
Front? 

 Case study: 
Harry Farr 

 The significance 
of Poppies and 
the end of WWI 

 
Evidence: 
 

 
LAPs MAPs HAPs MASt 

Evidence 
(A03) 
YEAR 8 

To 
interrogate 
sources to 
work out 
what 
happened 
in the past 
(Step 4) 
Comment 
on the 
reliability of 
sources 
(Step 4) 
Start to 
visualise 
how 
historians 
build an 
evidence 
picture 
(Step 4) 

Comment on 
the 
provenance 
of the 
Sources 
(NOP) (Step 
5) 
Can comment 
on what is 
evidence 
from the past 
through 
interrogation 
e.g. I can 
suggest that 
X was 
important 
because of 
evidence Y 
and Z (Step 5) 

Make simple 
interferences 
about the past 
(Step 6) 
Can use a small 
group of sources 
together to make 
simple inferences 
and present this 
as evidence (Step 
6) 
Begin to frame 
their own 
historically valid 
questions about 
sources or 
identify 
appropriate sets 
of sources. (Step 
6) 

Learners can 
make supported 
inferences about 
the past by using 
a source and the 
detail contained 
within it. (Step 7) 
They are able to 
formulate 
questions that are 
loosely based on a 
line of enquiry, 
but struggle to 
explain why this 
would be an 
important 
question to 
answer. (Step 7) 

 
Causation: 

Causation and 
Consequence 
(A02) 
Year 8 

Identify 
causes and 
categorise 
them into 
short-term 
and long-
term (Step 
4) 
Begin to 
explain why 
something 
happened in 
history. 

Consequences 
are fixed results 
of possible 
causes.  They are 
inevitable or the 
only possible 
outcome (Step 5) 

Use simple 
knowledge of 
the event or 
period to 
back up their 
causal 
statements 
(Step 6) 

beginning to 
be more 
selective 
when 
deploying 
historical 
knowledge 
(Step 7) 

 

December - 
Easter 

The USA Project 
 
Students are given a 
general overview of 
the USA from 1776-
present day.  They 

will learn about key 
turning points such 

as the American war 
of independence, the 

civil war, 
immigration, 

prohibition, the civil 
rights movement 

   
 



   

 

 
KS3+ 
(Yr 9) 

The Second World 
War, 1939-45 
 

 Causes of WWII 
e.g. the Treaty 
of Versailles, 
the rise of 
dictatorships, 
Hitler’s plan to 
create an 
empire 

 Key turning 
points of WWII 
e.g. Dunkirk, the 
Battle of Britain, 
the invasion of 
the Soviet 
Union  

 Case study: 
Why has D-Day 
been 
remembered in 
different ways? 

Causation 

 
Significance 
 

Significance 
(A02) 

Basic understanding of significance and why a person or event might 
be significant or not. 

 
Interpretation 
 

 
LAPs MAPs HAPs MASt 

 
LAPs MAPs HAPs MASt 

Causation 
and 
Consequence 
(A02) 
Year 9 

Consequences 
are fixed results 
of possible 
causes.  They are 
inevitable or the 
only possible 
outcome (Step 
5) 

Use simple 
knowledge of 
the event or 
period to 
back up their 
causal 
statements 
(Step 6) 

beginning to 
be more 
selective 
when 
deploying 
historical 
knowledge 
(Step 7) 

Construct and 
explain a causal 
argument using 
historical 
knowledge.   
Student can 
define the 
importance of 
particular 
causes or 
groups of 
causes (Step 8) 

September - 
December 



Interpretation 
(A04) 
YEAR 9 

Begin to 
talk about 
the 
messages 
that it 
might 
send to 
the 
people 
viewing it. 
(Step 5) 

Select and 
describe the key 
features of a 
variety of 
interpretations 
(e.g. visual, 
written, spoken) 
and explain the 
reasons for their 
construction 
(e.g. to 
entertain, to 
inform, to 
persuade). (Step 
6) 

Link the 
construction of 
different 
interpretations 
to the use of 
different 
sources (Step 
7) 
Have a broad 
understanding 
that historians 
can explain the 
same event 
through 
different 
stories (Step 7) 

Can explain how 
and why an 
interpretation 
may have been 
constructed 
using points 
relating to 
purpose, 
viewpoint, 
background, 
source 
availability and 
selection (Step 
8) 
Interpretations 
can be tested 
for validity, but 
will need a lot 
of support to 
begin to do this 
(Step 8) 

 
 

The Holocaust 
 

 Who were the 6 
million? 

 What was the 
Holocaust? 

 How did life 
change for 
Jews? 

 Being human? 
 
 
 

Causation: 

Causation and 
Consequence 
(A02) 
Year 8 

Identify 
causes and 
categorise 
them into 
short-term 
and long-
term (Step 
4) 
Begin to 
explain why 
something 
happened in 
history. 

Consequences 
are fixed results 
of possible 
causes.  They are 
inevitable or the 
only possible 
outcome (Step 5) 

Use simple 
knowledge of 
the event or 
period to 
back up their 
causal 
statements 
(Step 6) 

beginning to 
be more 
selective 
when 
deploying 
historical 
knowledge 
(Step 7) 

 

Easter - 
Summer 

Changing Britain, 
1950-1990 
 

 Social, 
economic, 
political change 
in Britain in the 
1950s, 60s, 70s 
and 80s 

 Case study: 
How far has 
society 
transformed 
since 1950? 

 
LAPs MAPs HAPs MASt January - 

Easter 



Evidenc
e (A03) 
YEAR 9 

Comment on 
the 
provenance 
of the 
Sources 
(NOP) (Step 
5) 
Can 
comment on 
what is 
evidence 
from the 
past through 
interrogatio
n e.g. I can 
suggest that 
X was 
important 
because of 
evidence Y 
and Z (Step 
5) 

Make simple 
interference
s about the 
past (Step 6) 
Can use a 
small group 
of sources 
together to 
make simple 
inferences 
and present 
this as 
evidence 
(Step 6) 
Begin to 
frame their 
own 
historically 
valid 
questions 
about 
sources or 
identify 
appropriate 
sets of 
sources. 
(Step 6) 

Learners 
can make 
supporte
d 
inference
s about 
the past 
by using a 
source 
and the 
detail 
contained 
within it. 
(Step 7) 
They are 
able to 
formulate 
questions 
that are 
loosely 
based on 
a line of 
enquiry, 
but 
struggle 
to explain 
why this 
would be 
an 
important 
question 
to 
answer. 
(Step 7) 

Apply 
knowledg
e of the 
period to 
support 
comments 
(step 8 

 
 

LAPs MAPs HAPs MASt 

Change 
and 
continuity 
(A02) 
Year 9 

Use the 
language of 
change to talk 
about 
developments 
and how they 
are measured 
in different 
ways (e.g. 
political, 
economic, 
pace, extent). 
(Step 5) 
Understand 
that change 
often happens 
as a result of 
events or 
actions by 
individuals, 
rather than 
being the 
event or 
individual 
themselves. 
(Step 5) 
Show a basic 
understanding 
that not all 
changes that 
take place are 
as important 
as each other. 
(Step 5) 

Recognise 
that a 
change may 
be important 
to one 
society or 
group of 
people but 
has little 
historical 
significance 
in another 
context. 
(Step 6) 

Be able to 
communicate 
understanding of 
changes by 
identifying lines 
of development 
rather than just 
individual 
changes (Step 7) 

Confidence when 
using the 
language of 
change to explain 
why some 
changes are 
significant or 
seen as 
significant 
depending on 
perspective (Step 
8) 
Can explain lines 
of development 
in which changes 
work 
cumulatively in 
the same direct 
or pull in 
different 
directions (Step 
8) 

 



The Northern Irish 
Troubles, 1969-98 
 

 The need for 
change and the 
Civil Rights 
Movement 

 The significance 
of 1972 

 The aims of the 
Ulster Worker’s 
Council 

 The causes and 
consequences 
of the Hunger 
Strikes, 1980-81 

 Politics and 
violence, 1980-
90 

Causation 

 
 

Interpretation 
 

 
LAPs MAPs HAPs MASt 

Interpretation 
(A04) 
YEAR 9 

Begin to 
talk about 
the 
messages 
that it 
might 
send to 
the 
people 
viewing it. 
(Step 5) 

Select and 
describe the key 
features of a 
variety of 
interpretations 
(e.g. visual, 
written, spoken) 
and explain the 
reasons for their 
construction 
(e.g. to 
entertain, to 
inform, to 
persuade). (Step 
6) 

Link the 
construction of 
different 
interpretations 
to the use of 
different 
sources (Step 
7) 
Have a broad 
understanding 
that historians 
can explain the 
same event 
through 
different 
stories (Step 7) 

Can explain how 
and why an 
interpretation 
may have been 
constructed 
using points 
relating to 
purpose, 
viewpoint, 
background, 
source 
availability and 
selection (Step 
8) 
Interpretations 
can be tested 
for validity, but 
will need a lot 
of support to 
begin to do this 
(Step 8) 

 

Causation 
and 
Consequence 
(A02) 
Year 9 

Consequences 
are fixed results 
of possible 
causes.  They are 
inevitable or the 
only possible 
outcome (Step 
5) 

Use simple 
knowledge of 
the event or 
period to 
back up their 
causal 
statements 
(Step 6) 

beginning to 
be more 
selective 
when 
deploying 
historical 
knowledge 
(Step 7) 

Construct and 
explain a causal 
argument using 
historical 
knowledge.   
Student can 
define the 
importance of 
particular 
causes or 
groups of 
causes (Step 8) 

Easter - May 

 
   

 

 

 

 

 


